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ABSTRACT 

,^ ' ^ Currently-r roles are changing for men and women and 

the combination-of work and family roles is a challenge to many young 
:people,^ High school students' life plans and Che^ relationship of some 
antecedent factors t^o honiemaking-^d career commitment wera ex>^lored- 
Subjects (N=85t*) /9th and 12th grade students, completed 
questionnaires containing items and factors taken\from several' longer 
questionnaires investigating life plans, career? motivationr 
self-conceptr and context measures. Data indica)ted.\hat girls chose 
as equally high educational goals as boys^ and chos^ higher level 
realistic goalsi A strong relationship was found between bein^ 
Expressive and career commitment for both scxes^ with a weaker,, But 
significantr relationship, between being Instrumei^^tal 'and career 
^aiM^trmeirtr^--Girls and boys equally endorsed statement's which 
indicated that career planning wa5 a top priority. Boys did not 
differ from girls in their endorsement of a life plan,' which indicated 
equal sharing of the parent role, although the i/4iome making commitment 
was significantly kig'^er for girls than boys, .Cjhange in social role 
expectations for boys was reflected f.n the positive relation 5>hips 
between the homemaking and career scales, (ftuthor/NRB) 
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• Tlie iairportantsiof Fa.mi 

for ^figh School Youth. V 

Helen S. Farmer . " 
University. ;qf Illinois, , Urbana 

, s ■ 

Trhe f^rpose of "ihe study was 123) describe high school studenits' ilSfe 
pteiSiS and reiationshisips of soibe antecedent factbrs to homernal<ing and 
kar^gcarr osnnniitineTnCL. Today, roles ^are^ changing for ±Joth men and \women, 
Mors jmeni ar^ helpfng raise their rdiiildren and , more women are employed 
ojut^id^ the Etome. Tlhe- combinia^gr of work and family roles challenges 
y/iUi^ pWfpie today^ Et seemed. jnip©rtant to d,escribe thB current thinking 
af-yow^rg'p^R^ie of ^if^ent aggrr,,, secxes, and socio-ec^omic backgrounds. 
Secause femsEge actlutSife:: rela preparatioL for n^irTiage and family 

ipften i33mpTe3& with those related ISn anrfdemic and careaf plans. It was con- 
f^cderec^ fm^rtant to ctttxcument how p^larmning for both rrafies affected their 
c^near wmmrtment . ' 
■ \(S tryVmg to undsrstand the factoid that contribute to the career and 
^dhnl<ev€iti^t motivation^ of both boys and girls, as wefl as those factors 
"itiat rrnh9t>jt siich~mflfiSS?)^^ation ill have adopx^d a social learning model .{Figure 
1) sffrmls^ $0 thatprcjposed by Holland, 1973, Krumboltz, 1976^ and Super, 
197t.. AtTrtesadent to career and achiev^ement motivation^ are certain back- 
crour.d: tfecsrs such as race, se:^ , socMi class, ability and family socializa- 
tixDi. "flseser background factors influence the child's developing self-con- 
cept. Sslf-^^ncept factors found relevant to career and achievement 
' rnotivaaSoEi include: self-esteem,, sex role orientation, achievement style, 
values, anm attributions, among others. The learned self-concept of the 



adolescent interacts with the environment, in the school, home and com- 
munity resulting in career achievement strivings betlavior. The model in 
FJigure 1 differs from other, social learning motivation models in the' kinds 
ofnserf-^ciyn'cept-^^ 

than in the social learning theory on which it is based. . 



Insert Figure 1 about here 



In an early study assessing variables represented in ' the model with 
/10th grade nigh school students (N=158) we found (Farmer, 1980), sur^' 
prisingiy, no sex differences and only, one strong predictor of achievement 
and car'eer motivation. This predictor was a m^sure of perceived support 
for the student's career motivation from their teachers, peers, community 
leaders, and family members. Although significant in the regression 
analysis, this variable only accounted for 5% of the variance suggesting 
that our other measures were not sensitive ianough to pick up other di- 
mensions contributing to career and achievement motivation. 

We repeated this study with improved measures and; a larger more 
representative sample in the fall of 1979. 1 

/ . ■ ■ ■ ■• ■• ' ■ • ' ■ ■ ^ 
/ ■- * _ ^ . . . ■ . ^ ■ . < ■ 

I " Subjects 

Subjects were 9th and 1.2^h graders in 9 Illinois high schools balanced 
on rural, urban (cities of 75-90 thousand) and inner city (Chicago) loca- 
tions. Summary statistics presented are, based on the 1217 subjects who ; 
.took : all three questionnaires. Only subjects whose data were . qomplete 
were I used in the r^agression analyses ( N=854). Tablu 1 provides some 
additionar subject information. 



Insert Ta^le 1 abmut here 



li^ejasures 

Measures reptorted on in tl:BE5 study rsra Ttenrtseand scaife iiakerr from 
three longer questionnaires eachr of which took i^Or'#^"^^ 
Life Plan Items included: 1) ^boy^s response onT:.a':! j^oifnt Oi^rt s to 
the following: It is very important to me ^nd my iitue ifesppiness to . 
ishare equally the i parent ro^Ie .with my future wiEferOf ftit^iiStrKi in addition 

to being employed; girls responses to: It is vef"^ rtTTOrortant to me 

■ ■■ j I ■ ■ • ' 

and my future happiness to shar^. equally the fi/n;fiV<;lali^ support^ of my 
family with my future husband in addition to .beino ^v.-^^fiitr 2) the: career 
I expect to end up in is {scored with Duncan's SEf /jf];iuncan £- Feathorman^ 
1972); 3) educational aspirations (scored on a sG^lf ohp 1 -5) ; and .4) 
careers T have dreamed about (Duncan SEI)/ Sc oo these items are 
compared by sex. Items for the vsfriables listed Pt^gpre- I in the 
Self-Concept, Context, and Criteria Blocks wer^^ fBtZt& snsfyzed- using 
current data {N=854) in order to extract the/ most - rsttronioi^s set of 
variabiles for fortrlier' analyses in testing hypothec Tucker and Lewis' 
(1973) , procedure was used for determining how : BJr factors to extract. ' 
Five factors emerged for each of the predictor > k*- in most instances- 
logical scales emerged as factors and In a few ca=^as scales combined. For 
example, the Mother and Father Support for Carsriiii^T^ Achievement scales 
combined to form a Parental Support for Career anti Achievement Scale. 
Alpha reliabilities {Cronbach, 1 970) were obtained forr^each of the derived 



factors and are reported w 



th each factor in Table 2. Items included orj 



-raS^STTS were those with the highest absolute vveights and those equal to at 
'!£2a5Eiirhalf the ^high^t absolute vwe;igi3t. Table :2 presents means and stan- 
_,darxi deviations for* the factors; as well. Table 3 presents the inter- ^ 

jjiJT Re lations among :tfaese derived ifesiors. It should be noted that most 

cc}rrelati9ns are small or modest. ' | 

Insert-Table 1^ 3 at' auc here - 



Criteria ^Vfe^ures , 
n'he measure used to determiner -jEareer mo.tivatioiy" was Super's ^ 
Work Salience Inventory (WSI)* Thfe instrument^ was developed to assess 
s.^veral aspects of career orientation and job involvement which appear to 
be logically^.discrete {Super , 1 976) . Two of these aspects: were examined 
in this study: WS Career and WS Homemaking. 

The WS Career scale had 14- items and determines one's /interest in 
liong-term career prospects or ad\isncement. The WS Homemaking scale had 
seven items assessing interest in hiavihg a home and participating in home-' 
making /a^^ in contrast v/iSh or in addition to a career. 

. Previous researchers (Angrist, 1970, Richardson, 1^972) have sug- 
gested that career salience may iba a more important predictor of female 
career achievement than their "^cor^ on career maturity or career interest' 
measures. Career salience is similar- in concept to need for achievement. 
It iTieasures a person's self-concept tSn relation to such statements as "I 
want a job 1 can be really proud of; I think a lot about getting ahead in a 
job and planning for a career; and 1 view a career as giving meaning to 
my life" (Super, 1 976). Need for \Achievement is measured by 



a person's projected desiription of thEmsefess~aas ^someone: w^^ 
orienf^sEand iriterested mrsuccess (Atkinsoi?;^, 

Sel' f-Cp ncept tAeasm^a 

liB^SL'Bem. Sex-Role ln.v"ehtory (BSRI Beiti^. :T977) was usex±::lo measure 
the G25prressive and insirumenUu^ factors fousrit by Moreland, G'ulanick, 
Mont^^e Harren, 1S78). The expressive f^rlor had 14 iilis^s characr- 
terizeat b^v turms such as warm/ helpful and:-aeutsiti\^ to neerF^of others. 
The ■5Tistr=^3^ental factor had 10 items characterczed by termst^jcxch as as- 
sertive^ hSH leadership abilities, competitive and individuanstir. The Bern, 
inventory was develoiDed for college and older populations. Pilot testing^ 
with high school students indicated that the meanings of severa? items were 
not knov n to them. A list of definitio'ns was developed and given to 
student- to be consulted as needed. This approach' worked well in that 
questio>*s- about item mecining dropped to zero. 

related differences were examined for Bem's (1977) Expressive 
'•and Instrumental factors. Twelth graders scored higher on the Instru- 
mental (p .000) but not on the Expressive. 

Cx^opersmith's Self-Esteem Inventory (1967) was. the source for the 
items measuring self-esteem. Th.e items of interest here focussed on 
academic/ familial, social and personal aspects of this domain. Generally, 
these items indicate hov/ well one feels that he or she meets the expec- 
tations of others and of him/herself.' : 

Competitive Achievement Style was comprised of two items. They 

'.. . / . \ 
.were two of four competitive items used in the longer questionnaire. 'The 

two items retained assessed competitive feelings towards a classnrj^te of the 
same sex and of the. opposite sex respectively. The items dr;opped as- 
sessed competitive feelings toward bestfriends of the same and opposite 



sex. The latter lacked reliabialty and were notrarrelated with the com- 
petitive classmate items. Ail imur:- items were pFant of Lipman-Blumen and 

■ . • . ■ ■ -J _ ■ . ■ . 

Leavitt's (1976) expanded Acbevement Style Inventory. High scorer^s fee! 
competitive towards a classrjriate:o'r either sex who places first fn'the class 
on the final exam's. Low scora^^s^ do not Teel competitive towards such a 
classnriate. • 

Collaborative Achievement ISiryle was comprissd of four items repre- 
senting all the collaborative items on the questionnaire'.' These items were 
part of the Lipman-BIumen aniL i-^eavitt (1976) expanded Achievement Style 
Inventory and assessed the stuident's feelings about earning an A on a 

class project completed jointly mXh another student. Two item.5. were same 

. . ■ . ' ■ ■ /''■'' • 

sex, two. opposite sex. Higfe scDrers feel good when they earn a high 
grade on a collaborative school project.* Low scorers do not feel good. 
• about such an event. 

Context Measures ! 

Community Support for Womens' Careers . This measure assessejf/ 
subjects* role expectations with respect to school, career, and family/ from 
peers, teachers, employers, and family members. The measure has 13 items 
and uses a five point Likert response format. Birk and Tanny (197^3) 
used these items previously and present* some evidence for their construct 
•validity. High scorers represent persons who perceive employers, 
teachers, peer's, and family^ members as supportive of women*s careers as 
well as men's. Low scorers represent persons who .perceive a lack of 
support for women's careers. r' 

Parental Support for Career and Achievement : This measure con- ^ 
sisted of nine items, four assessed support from the mother and fjve-^froiT^^^^ 
the father. Items were developed by project staff- (author) . Five items 



were dropped because they did not correlate wej! with the other items on 
the measure anct^id not relate strongly on the factor. High scorers view . 
both parents as encouraging them to take science and math courses, as, 
interested in how well they do in school, and as interested in their sue- 
cess ^in a career. The 14 items on the questionnaire were actually 7 . " 

parallel items' for each parent. Some items related well to the rest of the 

■• l ■ ■ • ... ■ ■ • ■ . ■ 

scale fpr one parent, but not for the other.: An example vyas "Approves of 

my occiSipational goals", an item which worked wei! for the mother scale but 



not ; for|the father scale. High scorers on this scale view their fathers as 
\, wanting jthem to get married and have a. family as well as have a successful 
^career and as encouraging them to talk about their future ^career plans. ^ 
rtigh ! scorers view their mothers as approving of their occupational/ 
(c^areer) goals. - \ / 

Teaqher/Community Support for Achievement and Careers : This 



measure consisted of 9 items out of an original 17. Five items assessed 
teacher support and four community support. Students who score high oa 
this measure view their teachers as caring about their future career plans, 
as. inter/ested in. them as persons, not just in how well they do in school; 

/ ■■' • \ ■ 

as interested in- how well a student does in the courses they teach, as \ 

/ " " \ . " ^ . ' \ ■ ■ 

encouraging both boys and girls to believe they can be good leaders for 

scjiool prpjects, and as qijick to help a student when they need it. The 

^'Community/ School items assessed the students' perceptions of his or her 



neighborhood as one that had female as well as male doctors, engineers 
and or lawyers in it; as one^ihat had male and female artists, writers and 
musicians in it, as letting men and women compete equally for the same 
jobs, and their school as supportive of educating both sexes so' that a girl 
can get as good a job as a boy When she, graduates. 



School Support , This measure consisted of two items that were 
highly intercorrelated and factored out, as a distinct cluster. They were 

originally on the School /Community Support cluster. They assessed stti- 

. I. • ■ ' . ^ . • • •. •• ' .. / • ' 

dents' perceptions of whether pr not their school had courses that were 

exclusively foj^ girls, or alternatively were exclusively for boys. High 

scorers believed their ^school did not have any such courses, whereas low 

scorers believed they did. . 

^ Personal Career-lnfluencers : The final measure contributing to the 

context block involves personal career jnfluencers. Of interest In this 

scale is the amount of influence oth<^r Individuals in the students' lives 

(parents, teachers, friends) have in the establishment of career goals. 

For the single item measures and the Career and Homemaking Factors 

it was predicted that: ' 

1. Female realistic career choi|:e, and educational aspiration level is 



less than that for males. 



2. Females' fantasy career choice Is equal to male fantasy'<career 
choice.. Females are expected to increase the level of career 
con'sidered when they "fantasize"; males, chose higher level 

. careers to begin with. . % 

3. Female Fantasy career choice is greater than their realistic 
career j:_ho ice. Because females are qot always encouraged to . 
choose careers thjat are most-challenging and] interesting, they 
tend to dream about more challenging careers than those they 
choose to enter. 

Male Fantasy career choice is similar to their realistic career 

choice. Because^ most males are encouraged to choose careers 

■ . • • - ■ ' ^ . • . '\ ■ 

that are challenging, they ciream about -careers similar to those 

" M . . ^ • • ■ • ^ 

they choose to enter. \ 



5. -Females score higher than males in their endorsement of a^ life 
plan which indicates they plan to combine (lonrie and career roles, 
' 6. Career Commitment will differ for malQ.s and females with males 
scoring higiier'f/i 



7. Hornemaking Commitment differs for malqs arid females/ with 
females scoring higher 

8. The proportion of females choosing Traditional, Nbntraditional 
and Mixed Realistic and Fantasy Careers is different from that 
for rriale >. -c - 

For the factors in the conieptua! Model it was predicted that: 

A. Career Commitment is significantly related^ to. some measL"res in 

the Background, -Self \ Concept, and Context measures. . 

■• ' . ■ \ • . ^.^ " . ■ /" , ■ - ^ 

B. Homemaking Commitment is significantly related to an Expressive 

■ • ■ ■■ \ 



Self-Concept for both se^ces, since it, measures a: nurturant^ 
caring self-concept. , 



\ 



C. Sex-differences on predictdr variables will be significant for at 



least one Self-concept and \ at least one Context! measure. 

V ^ \ ■ i '\ ' ■ T - ■ 

\ Sex differences on the Homemaking, Expressive and Instrumental 

^' ■■ ■■ - ■ . : '■ .\ ' ■ ■ -■ i . 

factors were examined by item in order to determine if some items 

: ■ , • \' ' ■ ■;■ ■ / I ■ ■ ■ 

were more se)^. differentiated than \ others for this age group. 



Findings:. ^Lire Plans 

; ! . , . . ■ \ ■ ■ ' ■. • 

. : ■ ■ \ '- . 

As Table 4 indicates hypotheses 1,2,4,5 and 6 were not SL;,jported. 

Hypotheses 3,7 and 8 were supported. \^ 

Rather than choosing lower level realist!^ careers girls chose sig- 
nificantly higher ones compared to boys.^ For\both sexes their fantas^^ * 
career choices were significantly higher than their realistic career choices 



(Table 5) The differences for fantasy and realistic career choices wf^>"e 

, ■ ■ ' ■ ■ ■ ■'r^ - \ ■ . 

not, in fact, very large, althouigh statisticaUy sighificant.- 



Table 6 presents data comparing subjetts. choice of Traditional or. 
more same sex), Nontraditionai (67% /or, more opposite sex) and Mixed 
(34-66% eitfier sex) careers. More girls', are clioosing Nt>ntraditiona( 



careers than boys at this point in time. Fantasy career choices include 

more Mixed careers for bpth sexes, ^compared to- Realistic career choices. 

■ ^ '" ! ■ . ■ .. . ' ! ' *' . - ■ ■ . 

Hypotheses 8 was supported. . / 



^ Insert Tables 4, 5 5 6 about here 



The level of importance of a career (WS Career) was similar for both : 
sexes, whereas the importance of homemaking (WS hjomemaking) was higher 
for girls than boys as predicted. The item assessing student valuing of 
sharing responsibility for homemaking (boys) /financial support (girls) with 
^their future wife or husband was endoroed highly by both boys and girls, 
and did not discriminate between them as predicted.. One item on the- WS 
Homemaking factor: "I would i be very satisfied, ' if possible, to devote 
full-time to ^ home and family" (Table 7) was also endorsed similarily by 
both sexes. \^hen. items on this factor asked students to. choose career 
over family or to treat them equally, strong sex\ difference emerged 

■ • X. • A - \ : . - 

(Table 7). : ' L \ 

We also examined possible differences for age and ability levels. 
There were no differences on these items by age. Ability differences 
followed an expected pattern with high abjiity students of both sexes 
choosing /higher level careers and educational , goals than Ic^wer ability ^ 
students. 



Table 8 presents findings related to hypothesis A.-^The most, im- 
'important retlationships were for Expressive/, from the Self-Concept block/ ^ i v • 



Insert Table 7^ 8 8 about here 



ai^d for pommunity Support jfor Women's Careers' from the Context Block. 
Table'S-^iresents the beta weights for variables. ; . - 

Sex seemed to contnbute very little to this anal/sis. To check this 
finding further the corj-relations fof" predictors with WS Career we^e in- 
spected by sex!. In- general the correlations among' predictors vyere 
similar. However, one sex difference is worth noting. For males WS Hd'me- 
making and WSnCareer were positively related^ (r = .15) whereas for., 
females these criteria were negativeily related (1^^= -.13). . . _ 

Regression analyses were run for seven of the nine sfehiiols separately 

- ■ . ■ ■ : .■ 'AA- ■ I: y y-yy 

to investigate possible differences, between schools. Those schools a'n 
N of 84 or less. were not included (2 ..schools) . , Different' blocks of pre- 



dictors were sign ficant for different schools. For three schopis, two urban 
and one rural the Context factgcs were most important in predicting career, 
commitment, particularly the Teacher SupjDort and the Community Support 
for Women's Careers factors. For one rural schbol the. Sellf-Concept 
factors were most predictive, ^particularly the Expressive and| Self-Esteem : 
factorsy Both Self-Concept and\ Context were important predictors for , 
another urban scha<ilitfiKr-The salierit;;^_factors here . yisre 'Expressive, In- 
strumental. Community Support, for Women .Working -^nd Parent Supports 
All three blocks of f^^(^j^ were significant contribLii:ers ,to motivation |for 
the predominantly Bl^ck i nner,. city school . Social cUss was the important 



ERIC 



±0 



Back'grou'nd factor^bi^fthis tecl^ool; Expressi|/e the:^'^^^^^ 



r 



Community Support /for V^^n4n;!s ^ Careers the; Contexlt factor. For the ether 
Inner city*^ school / largely iiatino / social class was the most important ^ 
factor, but surprisingly thisj time low sociaf class [[predicted high career 



5S, i^r 



commitment. For the two schools not included in the regression (both 



rural") the highest correlation between a predictor and career commitment 



was for sex. Thfs correlation was significant and positive indicating 



hiqher career commitnient in these schools for females. From all of these 
different patterns of pr^ictor^s we must conclude that it is likely that 
"qeobraphic location, social class or racial makeup contribute to differences 

• ■■■/-]■ ' ■ ' ■ ■ ■■■ ' ■ 

in career / commitrijient for adolescents today regardless of sex. 

One interesting finding from these analyses was that the Expressiv 
scale was a better predictor of IwS' Career than the inltrumental scale. 
Being warm, friendly and helpful was more important tl \VS Career than 



, being a leader/ competitive, forceful, individualistic *an^ assertive. . An ' 
examination of sex differjehces 'for[items on these tvyo factors indicated that 
all Expressive . items iwere endorsed significantly more by^ females. Two. 

Instrumental items were endorsed ^similarly for males anel females, 'one 

' • . ^ \ ' ■ ■ ■ ^ . . ........ ■ • > ^ ' 

higher by females and th^ others more by males (Table 9) 

Hypothesis C was supported in that WS Homemaking Vvas found to be 
significantly correlated (r . 27, p .001) to. the Expressive Ifactor, but riot 
to other predictors '|J^ Table 3) . 1 

In order to determine' further Iwhich/ predictors were significantly 
.different for the - sexes a .discriminants analysis was performed ( Hypothesis 
- C) . The 'analyses (Tables 10, 11) indicated that girls are more E:>cpressive, 
than boys, and perceive more suppori for vyomen working from their en- 



vironment. The hypothesis was supported. Boys for their part are more 



jristruniental rthan girls. Some factors did differentiate the sexes: VVS 
Career; SES, Competitive Achievement.Style; Teacher Suppbr;/ and Parent 
Support. Discriminant analyses were also conducted for ability groups, 
SES and age. There were'^rto social class differences on measures studied. 
Self-Esteem differentiated hi^h from low ability, groups (p .000), and 
ninth grade students scored highe/r on. the Parental Support measure and 
lower on self-esteem (p .000). 



. r , Di scussion 

Our data indicated that females are choosing equally high educational 
goals, compared to boys, and choosing higher leve! realistic careers. 



" Insert Tables 9, 10 & ILabbut here ' 7 

Ah, important question related to these findings is whether or not such ' 
aspirations hold up in the post high school years. For* males,. Porter 
(1974) found' that high educational and career aispirations. were predictive, 
five, and ten-^years later. For females Spitze and Waite (1978) found that 
' intervening variables such as number of .children were negatively pre- 
•dictive for wiiether or not educational and career aspirations were fulfilled 
^ive to ten years later. Earlier Astin and Myint (1971) found. that females 
w}io received! parental encouragement to continue their education past high 
school^, and/who had hijgh academic ability especially in areas.of ^math' and 
science also had high aspirations fve years later. It is important to point 

■ ■ . / ■■. ' ■ r . ■ ^ . . * " ^ ' 

out that this earlier study may no longer reflect current realities^for 
women . and careers; Safilios-Rothschild (1979) summed up the relationship 
between educational aspirations and educational achievement^ by noting: 



The ^extent to which educational aspirations correlate wrth educa- 
tional attainment is important, particularly to women. Through 
high school, the correlation is higher for girls than for boys. 
After high school, the discrepancy between educational aspira- 
tions and attainment Js greatef for women than for men, and this 
discrepancy increases at the graduate level. This greater in- 
congruency for women is due to intervening variables, such as - 

marriage, children, moving when the husband's job requires it, 

X V ■ ■ . ■ ■ -". • 

:or "the need to support a student husband, (p. 47); 

The strong relationship found for the Expressive ' factor 

with WS Career bears further 'examination. The. Expressive 

factor includes such items as sensitivity to the needs of others, 

helpful , understanding and compassionate.. Such, values, have . 

been fajild by Super (1970) and Holland (1978) to be related. > 

to interest in occupations which provide.opportunities to ej^press^i^^. 

these values (i.e. social v.ork and Jteaching)\ However, research 

finding a relationship for these values to "career salience" in ' 

general Js hard to' come by. Super's own work with his- VVork- 

Salience Inventory has not studied these rerationships. Studies 

using alternate meaisures of work salience such as those reported 

: ' ■ ■•■ \ ■ ■ " "a ■ ' ■ - x 

by Angrist, (1 971 ) - and Richardson, 1972) have also not inves- ; 

- -/V . : ^' ' ■ ■ /■ ^. ;-■ - -Xt 

tigated this r^elationshipv What Richardson and >Ahgrist have ^safd\[^ 

is that career^, salience is particularly important for predicting / 

female educational and career attainment because females have 



more competing./.arenas (i.e. marriage and family) in which to 
express their interests and talents. Future research^, might w^ll 



cexplore the relationship of ah Expressive self-concept to'^^ 
£So:!lence. • . / . - .■ • 

Caution should be exercised in making inferences from the j 

relationship found between the Expressive factor ahd WS Career 

• , ' .' i 

to relationships fquqd previously for the heed for Affiliation andi 
Need for Achievement (Atkinson and Raynor, 1978, Stein and ' 
Bailey, 1973). Although the , Expressive factor does relate to a 
friendly, outgoing self-concept there is no necessary relation 
between these traits and a need for affiliation. A study to 
invei^tigate possible relationships among these variable AA/ould be 
useful, however^ in clarifying how a "helpful" self Concept' 
relates to career and achievement motivation. : 

The similar endorsement by boys and girls of a. life plan 



that combines .homeniaking and career was unexpected. Change 
in social role .expectations for boys vyas, however, also reflected 
.in .the positive relationships found for the WS Homemaking scale 
to WS Career (p .05); for boys. Followup studies would be 
important to determine the actual behavior of these boys and 
girls five and ten years later as they engage in work and family 

roles. ■ : 

^ . . ■ . . ./ ■■ ■ . ; 

" . Males and females xan be- discriminated on Expressive and 

Instrumental dimensions, however the sex differences on the' 

.Instrumental factor are less strong than Bem's.:data. with college 

aged adults would suggest.,. The extent to which developmental, 

age related :differences -have linfluenced the higPv^chool studen£'s 

scores on Bern's Instrumental factor is - important! to keep in 

mind. This age related difference is consistent with develop- 



.... . , . . . . ■ -K, 

mental findings related to the later development' of autonomy and^^^^:^^^^^^^ 



indefDendence ( Loeyinger , & Wessler .1 970 , Hpgan, 1 973) . It (s 
possible that followup studies with students studied in. the prej- 
sent study would find a different pattern of relationships. 

There is much unfinished business in this research project'. 
For example we need to test the contribution that each school 
makes to the motivation of. these boyPand girls. We need more 
sensitive measures for some of the factors, for example the i 
collaBb^tive and competitive scales. * | 

I 1 



V /: Summary . ; 

Highlights among findings were that girls are choosing higher level 



careers in high school than boys. Follpwup studies are neede.d to deter- 

■ ■ .- ; •* . • * ■ . / ■ ' ■ I • ■ V.' 

mine what careers these adolescents factually end up in. A second high- 
light was the finding that ther^ is a strong ■ relationsnip between being 
Expressive (warm, helping) and career commitment fqr both sexes, and £ 
weaker relationship for b^ng Instrumental (individualistic; competitive) . 

,; ■ . ^ . • ' ... • ■ 

Boys do not differ -from girls in their endorsement of a life plan which 
indicates they will shar'e|i^'eqili'ally the parent role/ although homemaking 
commitment was signifitantly higher . for girls. . \ ' 



. / 



•■. / 



Birk/ J. £ Tanney; f= 



: Re f e renee N o tes 
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md^el. Paper presen 
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Career exploration for high school girls: A 
:ed|at the Annual meeting of the American Per*- 



Sonne! and .Guidance\ Association^ Atlanta, May 1973. 
Spitze,. G. & Waite, I,., Young wcjmen's early lab^r force experiences 
and work attitudes. Paper presented at the Annual Meeting of the 
Population Association ^f America,. Atlanta/ 1978. 
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Some Subject Characteristics 



Charactedstic^ 



Boys 
Girls 

9th Grade 
12th Grade 
D Ability 
C Ability 
B Ability 
A; Ability ; 
Social Class 



1 st Quartile > 
2nd Quartile 
3rd Quartile 
nth Quartile 



Race 



• White 
Black 



Spjan'ish - 
Asian ■ . 
^ Arfi. Indian 

■'V'-, . ■,. '\ ■ ' 

V Mixed p/ 



Percent 



53 

59 

^1 
2 

. 37 
' 52 

29 

" 29 
16 

;.; 26. 

72 
10 

7 

„ ■ 1 
2 
8 



. 'IN 



o \ . \ 
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Summary Statistics ; for Predictor and '/Criterion ^Measures- y Jy^\JV'?l 
for High - School^: Students/ i^v^^^ 



I- 



Variable 



. # of 
i items 



M 



: SD 



Self-Concept 

Expressive 
Instrumental 
' Self-Esteem 
Competitive 
Achievement Style 
Collaborative 
Aphievement 

Context 

Parental Support 
Teacher Support ' 
School Support 
Community Support for 
. Women's Careers 

Personal Career Influences 

Criteria 



WS Career 

WS Hortiemaklng 



CPA estimate*^ 



piincan social class tn^ex . 




53-64 



30.11 



Reliability 



.87 
.80 
.82 

•66 

.81 

.65 
..67. 
.83 

.89 

■\ 
.84. 



.84 

.79 



^ reliabilities -;based7on the/correlation of the; GRA estimate ;:,with actual:- 



ER?C-.- ^ "^*'>'^^^'"^"*. sco/es.. ranged from lovv^^of .44 .93 for schLls.- :4 



■w , Table 3 




■ .;WS Homernaking 

"WS Career 
-ERJCi-y . 




.19 .08 -.03, .27 .OJ .11 .03 .01 .10 -.01 .-12 M .13 

jfTs .04 .35 .25 .20 .20 .08 .34 ' .08 .15 .26 .19 .03 



Variable 


-• 1 


,2 


3 


it 


5 


6 


7 


8 


9 


10 n 12 13 14 15 

•V It 1^ jj IT 


/ / 

, Sex /. • / 


1.00 


1 








1 










CPA ■ ' 

A.' ■ 


.13 




















.01 


.10 


















. .29 


.K 


.05 
















instrumental 

/ 1 ■ 


-.15 


.13 


.ir 


.38 














: Collaborative 


M 


.08 


,00 


.18 


.01 












Self-esteem 


■ .03 


.32 


.05 


».1l 


.10 


.08 










Competitive '. 


.03 


.17 


.0'6': 


.08 


.11 


.17 


.07 








Community Support 


.43 


,v21 

.1 


'.06 


.19 


.0,2; 


.14 


.25 


.08 




J 


Scliool Support' • 


-.03 


I 

.10 


.06. 


,03 


.01 


.04 


.16 


.04 


M5 




Career; I nfluencers 


' .15- 

1 


:oo" 


.00 


.12 


.11 


'.02 


.06 


.05 


.07 


.06 • 


Teacher Support 




■.12 

\ 


.02 


'.29 


.10 


-.17 


.15 


.14 


.10 


.07 .15 


Parental Support 


',. ;01^ 


\ ■■ 

.2.6 


.1-3l 


.18 


.20 


.15 


.23 


.14 


.07 


.02 .10 .26 



'i' Life Plans Compgred for Mais and Female Adolescents 



--■■-■■■J 
V a 1 1 a 1 c 






Mdles 






M 


' SD 


naucaLipnai 








AspiraLion » ! 


Z • 


7^ 
/ D 


1 Ufi 

1 • 


Realistic 








Career Choice 


54 


.27 


30.53. 


Fantasy 








Career Clioice 


'65 


.59 


29.08 


Family S Career 


M 


.25 


.91 


WS Career ' 


3 


.80 


• 54 


WS Homemaking 


- 3 


.39 


.71 



Females 
M SD 



2.83 



70.89 



1.45 



28.85 



71 .03 / 26.98 

4.11 ; .96 

'3.96 I .48 

3.66 ' > 1 .74 



-.93 

-3.89**** 

-3.38**** 
1.68 

-5.27**** 



Table 5 i l 

Comparison of 1 Fantasy and Realistic Career Clioices 
For Male and Female Adolescents 1 ' ■ 




Main "Effect 



df 



MS 



Between: Males . 48 

VVitliin: Males . .'♦75 

Between: Ferriales ^ 44 

Witiiin: Femalfes - - 597 



2814.36 
653.85 

3763*97 
493.99 



4.30**** 



7.62****/ 



. / , \ - ' \,: Table;^6 *y 
Percent Adolescent Boys ' and 
, . . . Nontraditional and Mixi 


ed Careers < 


Male 


1 . 'Female . 



Realistic Career 
Traditional 
Nontraditional' 
liixed 

I ^ ■ ■■■ 

Fantasy •''Career 
Traditional 
Nontraditional 
Mixed ^ 

Realistic Career Chi square 201 .9l', df 3, p .0000 

\ ^ ■ ■ ■ ■ ' :. . 

Fantasy Career Chi square 227.55, df 3, p .0000 



79 

1 • 
■3 

i 

18 



48 
35 

i7 



72 
3 
25 



22 



,^. .^1 Table -y'^'-'" :V^:.■■ ■^' 

■ . ' • ■ . ■ , / ' ' ■ '•,■,■■'■:'■■■»' 

Sex Differences for Items on the Work Salience 
Homemakiri'g Facto'r / 
(N=851) • 



Item 



Male ' 
M SD 



female 
M , SD 



. —4 



I feel that marriage 
and family are more . 
important than having 
a career 

I would never let my 
career take priority 
ever my family , 

I would be very 
satisfied. If. possible, 
to devote full time to 
home and family 

i consider- marriage and 
liaving c family, very 
important' 

To me, ,,marriage and 
family are as important 
and satisfying as 
pursuing a career 

.1 prefer to pursue my 
career witliout tlie dis- 
tractions of marriage 
cliildren, and/or a 
houseliold 

I wou!(^ ratlier liave a 
career tlian a family 



2 .176 



3.78 



3.25 



3.89 



3.53 



3.38 
3.28 



1.1 



1 .1 



1.2 



1 .0 



1.1 



1 .2 
1 .1 



X p .05 
p .0000 

a, tliese items were reversed for scoring 



3.00 



4.03 



3.28 



4.02 



3.80 



3.62 



3.57 



1.2 



1.0 



1.2 



1.0 



1.1 



1.3 



1.1 



—3 . 47**** 



"1.22**** 



- .A8 



-2.89^ 



•"4.1 4**** 



-3.17* 
-4 ./{9**** 



,• /• 

. ■ ■ ; 



Table 8, 



. . Canonical. Variate One 


for WS Career and WS Homemaking 


Variable 


' Standardized weight^- . - 


Sex ^ 




C PA . 


,07 


*./ L. ^ 


» -.04 


Fvriressive" 




Instrumental 


.20 . y ' 


Collaborative , ^ 


|> - / ' .20 


Self-Esteem 


■ • '.06 • . . 


Pdmnptitlve ' 


-.04 


Community Support 




for Women's Careers 


.40 : 


School SuDDort 


.02 , 


Personal Career ^'^v 


. ~ ■ - ■ • •■ ■ / ■ ■ . 


Influences 


•17 • - 


Teacher Support 


' ■ ' i 

•22 ... 


Parent Support ' 


.12 - ■ I . - 

\ ■ 



R"^ 33; .61; p .0000; WS Career standardized weigtjt .87; WS ' Homemaking 
standardized weight J(3 y ■ * , 



■ ■ Table 9 \ 

Sex Differences for ^ Items on the Bern "Instrumental. Factor; 



. ' Items Endorsed More by^ 
Males " Females 



willing to take a stand 
aggressive 

acts as leader 

. • I 

competitive f 
forceful 1 
leadership ability 
dominant 



assertive 



\ 



No Difference 



individualistic . 
defends own beliefs 



/ . 



■ \ 



■4, 



ERIC 
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Sex, Differences on Measures Related to; Career Motivation > 

.. . ■ ' , ' ■ ' •(N=854)': ■ ^' ■ 

— • " .. ' " ; .'; . ' ' 

'Variable ^ Standardized Weight \ . 



CPA . 


J 7 


. .. ■ 




00 










Instrumpntal 


-.52 




Collaborative 


.17 




\m»Ui 1 1 pt: L 1 1 1 V c. 


- 0^ 




Community Support for ' 






Women^s Careers 

■\ - . ' . J. " ■ ' 


' ■ .72 




Personal Career InfJuences^ 


-.18 ■ 




Teacher Support - . 


.23' 




Parent Support 


.08. 




Self Esteem - * 


-.09 




WS Homemaking 


-.19 .. 




'. ■ ' ■ \ ■ ■ ■ ■ " ■■ 






WS Career 


.13 





a. Discriminant Analysis was used, R . 35; .66, p .0000, Male centroid 
-.82/ 78% correctly classified; .Female centroid .6.4, 77% correctly 
classified. . , 
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Table 11 

Summary . Statistics by Sex for Measures Relat 



"S" Career Motivation 



Measure: 


: M 


Males 


" ^ Females 

- '^ ■ M ■ ; 


SD 




CPA ^' 


2,7 




2.9 


.6 /, 




sEs , ^ ; 


53.9 


30. 4 / - 


53 . 5 


.9 




Expressive 


3.8 


• 5 ' 




.5.' 




Instrumental . 


3.6 


.6 


3.4 


.6 




Collaborative " 


3.9 


- .8 ■ 


4.2 


.8 




SeifrEsteem . " 


3.1 


' .6 


3.1 


.6 




Competitive 

■./, 

Community Support for 


3.6 


.9 .- 


3.6 J 


.9. • 




■ - _ ■ 


■ ■ c 






Women's Careers 


3.1 


.7 


3.8 


.7 




School Support 


3.5 


1.0 


3.4 ■ , 1 


.1 




"Person^ Career " 










/ 


Irffiuences ^ 


2.7 


■. .9" 


3.0 


.81 




Teacher Support 


3.5 


.5 


- 3:. 7 


.5 




Parent Support 


4.1 


.6 


' . 4.1 . 


.6 




WS^^ Homemaking ; 


S.H 


.7 


■ ■. •,3i7' ■ ■■■■ 


.7 ■■ 




WS Career ^. / 


■ 3.8 


■..5 "■• : ■ 




•5 
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